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If  schools  are  to  achieve  their  promise  as 
institutions  of  a  democracy,  they  must  be  staffed  by 
teachers  who  are  well-educated,  who  clearly 
understand  their  moral  and  ethical  obligations  as 
teachers  in  a  democratic  society,  who  have  a  solid 
grounding  in  the  art  and  science  of  teaching,  and 
who  take  seriously  their  responsibilities  as  stewards 
of  the  schools.  If  schools  are  to  have  such  teachers, 
then  teacher  education  must  undergo  serious  renewal 
in  tandem  with  the  reform  of  public  schools. 


Phyllis  Edmundson  (1990) 

What  College  and  University  Leaders 

Can  Do  to  Help  Change  Teacher  Education 


Q 


'uality  education  must  be  of  paramount  concern  for  all  Montanans. 
The  future  oT  our  communities  and  our  great  democracy  is  directly  related  to  the  quality 
of  education  provided  to  our  young  people.  Indeed,  if  our  society  is  to  survive  and 
prosper  in  the  next  century  we  must  ensure  that  our  children  receive  the  education 
needed  for  their  roles  as  citizens  of  our  state. 


Quality  education  is  directly  related  to  the  quality  of  the  professionals  who  will 
deliver  the  educational  services.  The  education  of  Montana's  teachers  must  therefore 
be  a  primary  focus  as  we  develop  our  educational  system. 

We  recognize  and  accept  our  charge  to  prepare  educators  able  to  meet  the 
responsibility  to  deliver  comprehensive  quality  education  in  all  areas  of  the  Big  Sky 
Country. 
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A.      John  1.  Goodlad's  19  Postulates  from 
Teachers  for  our  Nation's  Schools 


For  a  group  to  call  itself  a  profession,  at  least  three  conditions 
must  obtain:  a  clear,  unyielding  moral  commitment  to  fulfilling  a 
deeply  held  societal  need  or  value;  specialized  intellectual  knowledge; 
and  control  over  the  standards  of  entry  to  that  profession  and  its 
conditions  of  practice. 

Hendrik  D.  Gideonse  (1989) 

Relating  Knowledge  to  Teacher  Education 


THE  CHARGE 


In  1991,  the  Montana  Council  of  Deans  of  Education  received  a  grant 
to  lead  statewide  discussions  on  the  critical  issues  surrounding  the 
preparation  of  teachers  and  to  generate  recommendations  to  enhance  the 
preparation  of  educators  for  Montana's  children.  The  grant  was  sponsored  by 
the  Southwestern  Bell  Foundation  in  cooperation  with  the  Education 
Commission  of  the  States,  the  American  Association  of  Colleges  for  Teacher 
Education  and  the  Center  for  Educational  Renewal.  This  report  is  a  brief 
summary  of  the  findings.  We  hope  that  this  report  will  be  used  by  the 
Montana  University  System,  private  colleges,  tribal  colleges,  the  Office  of 
Public  Instruction,  and  school  districts,  as  well  as  legislative  entities  to 
strengthen  the  preparation  of  teachers  for  Montana's  children. 


INITIAL  ACTIVITIES 


As  a  first  step,  a  select  group  of  statewide  leaders  were  surveyed  to 
solicit  input  on  key  issues  regarding  teacher  education  in  Montana.  Through 
a  formal  survey  respondents  were  asked  to  comment  on: 

•  Positive  aspects  of  teacher  education  in  Montana 

•  Major  concerns  regarding  teacher  education  in  Montana 

•  Ideas  for  improving  teacher  education  in  Montana 

These  results  were  compiled  and  distributed  to  conference  participants 
to  inform  future  discussions  and  recommendations. 


-4- 


List  OF  participants 

The  Montana  Council  of  Deans 
invited  a  number  of  Montanans  to 
participate  in  a  discussion  of 
teacher  education.  Participants 
were  selected  because  of  the 
influence  they  exert  in  select  areas 
of  teacher  participation.  We 
attempted  to  build  a  large 
constituency  of  stockholders  vested 
in  teacher  education  in  Montana. 


Mr.  Bob  Anderson,  Executive  Director 
Montana  School  Boards  Association 
#1  South  Montana  Avenue 
Helena,  MT  59601 

Dr.  Harold  Anderson 
College  of  Great  Falls 
1301  20th  Street  South 
Great  Falls,  MT  59405 

Dr.  Gerald  Bekker 
Director  of  Education 
Northern  Montana  College 
Havre,  MT  59501 

Dr.  David  Bilderback 
Associate  Dean  of  Arts  &  Sciences 
University  of  Montana 
Missoula,  MT  59812 

The  Honorable  Chet  Blaylock,  Chairperson 
Education  &.  Cultural  Resources 
Montana  State  Senate 
502  3rd  Avenue 
Laurel,  MT  59044 

Ms.  Ellen  Bourgeau,  President 
Montana  Congress  of  Parents, 

Teachers  and  Students 
nil  Eaton 
Missoula,  MT  59801 

Dr.  Wayne  Buchanan 
Board  of  Public  Education 
33  South  Last  Chance  Gulch 
Helena,  MT  59620 


Dr.  Bruce  Carpenter,  President 
Eastern  Montana  College 
1500  North  30th  Street 
Billings,  MT  59101 

Dr.  Kay  Chafey 

Acting  Vice  President  for  Academic  Affairs 

Montana  Hall 

Montana  State  University 

Bozeman,MT  59717 

Dr.  Sonia  Cowen 

Assistant  Commissioner  for  Academic  Affairs 

Commissioner  of  Higher  Education  Office 

33  South  Last  Chance  Gulch 

Helena,  MT  59620 

Dr.  William  Daehling,  President 
Northern  Montana  College 
Havre,  MT  59501 

Dr.  Martha  Anne  Dow 
Vice  President  for  Academic  Affairs 
Northern  Montana  College 
Havre,  MT  59501 

Dr.  John  Drumheller,  Dean 
College  of  L-tters  &  Sciences 
2-205  Wilson  Hall 
Montana  State  University 
Bozeman,  MT  59717 

Mr.  Eric  Feaver,  President 
Montana  Education  Association 
1232  East  6th  avenue 
Helena,  MT  59601 

Mr.  Loren  Frazier 

Montana  Association  of  School  Administrators 

One  South  Montana  Avenue 

Helena,  MT  59601-5197 

Dr.  Don  Freshour 
Director  of  Certification 
Office  of  Public  Instruction 
Room  106,  State  Capitol 
Helena,  MT  59620 

Dr.  David  Gabbard 

Department  of  Educational  Foundations 

and  Leadership 
Eastern  Montana  College 
1500  North  30th  Street 
Billings,  MT  59101 
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Mr.  Gary  Griffith 

82  Lower  Rainbow  Road 

Bozeman.MT  59715 

Dr.  Bill  Hall 
Education  Department 
Room  213,  Reid  Hall 
Montana  State  University 
Bozeman,  MT  59717 

Mr.  Rick  Harden,  Chief  Personnel  Officer 
Montana  Department  of  Social  and 

Rehabilitation  Services 
P.O.  Box  4210 
Helena,  MT  59604 

Dr.  Randy  Hitz,  Dean 

College  of  Education,  Health  &  Human 

Development 

Reid  Hall,  Room  250 

Montana  State  Univesity 

Bozeman,  MT  59717 

Mr.  Jim  Kaze,  Member 

Board  of  Regents  of  Higher  Education 

P.O.  Box  7152 

Havre,  MT  59501 

The  Honorable  Nancy  Keenan 
Superintendent  of  Public  Instruction 
Room  206,  State  Capitol 
Helena,  MT  59620 

Dr.  Robert  Kindrick 
Vice  President  for  Academic  Affairs 
University  of  Montana 
Missoula,  MT  59812 

Dr.  James  Kriley 
Dean  of  Fine  Arts 
University  of  Montana 
Missoula,  MT  59812 

Dr.  Jean  Luckowski 
School  of  Education 
136  Liberal  Arts  Building 
University  of  Montana 
Missoula,  MT  59812 

Dr.  Jim  Masters 
Professor  of  Education 
Rocky  Mountain  College 
1511  Poly  Drive 
Billings,  MT  59102 


Mr.  Scott  C.  McCulloch 
203  S.  Crestwood 
Billings,  MT  59102 

Ms.  Diane  McDonough,  Superintendent 
Anderson  School  District 
10040  Cottonwood  Road 
Bozeman,  MT  59715 

Ms.  Marilyn  Miller 
Governor's  Office 
State  Capitol 
Helena,  MT  59620 

Dr.  Judy  Minier,  Associate  Dean 
School  of  Education  &  Human  Services 
Eastern  Montana  College 
1500  North  30th 
Bilhngs.MT  59101 

Mr.  Alan  Nicholson 
711  Touchstone  Drive 
Helena,  MT  59601 

Dr.  Dori  Nielson 
Senior  Education  Analyst 
Office  of  Public  Instruction 
Capitol  Station 
Helena,  MT  59620 

Dr.  Walter  Oldendorf,  Chair 
Education  Department 
Western  Montana  College 
710  South  Atlantic 
Dillon,  MT  59725 

Dr.  Keith  Parker 
Dean  of  Education 
Western  Montana  College 
710  South  Atlantic 
Dillon,  MT  59725 

The  Honorable  Ray  Peck,  Chairperson 
Education  Finance  Committee 
Montana  House  of  Representatives 
729  4th  Avenue 
Havre,  MT  59501 

Dr.  Thomas  Powell,  Dean 

School  of  Education  and  Human  Services 

Eastern  Montana  College 

1500  North  30th  Street 

Bilhngs.MT  59101 
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Dr.  Donald  Robson,  Dean 
School  of  Education 
University  of  Montana 
Missoula,  MT  59812 

The  Honorable  Ted  Schye,  Chairperson 
Education  and  Cultural  Resources 
Montana  House  of  Representatives 
North  Star  Route 
Glascow,  MT  59230 

Dr.  Ronald  P.  Sexton 
Academic  Vice  President 
Eastern  Montana  College 
1500  North  30th  Street 
Billings,  MT  59101 

Ms.  Jane  Solberg 

Box  187 

Whitefish,  MT  59937 

Ms.  Bonnie  Speare,  Chairperson 

Montana  Certification  Standards  and  Practices 

Advisory  Council 

P.O.  Box  856 

Livingston,  MT  59047 

Dr.  Robert  Swenson 

Vice  President  for  Research 

Montana  Hall 

Montana  State  University 

Bozeman,  MT  59717 

Dr.  David  L.  Toppen 

Executive  Associate  Commissioner 

of  Higher  Education 
33  South  Last  Chance  Gulch 
Helena,  MT  59620 

Mr.  Jim  Turner,  Executive  Director 
Montana  Association  of  School  Administrators 
1  South  Montana  Avenue 
Helena,  MT  50601-5197 

Ms.  Linda  Vaughey 
1616  Juniper 
Havre,  MT  59501 

Ms.  Margo  Voermans 
4175  Snowshoe  Lane 
Missoula,  MT  59803 


It  is  reasonable,  also,  to  expect  teachers  to  be  responsible 
stewards  of  the  schools  in  which  they  teach.  They  and  they  alone  are 
in  a  position  to  make  sure  that  programs  and  structures  do  not 
atrophy  -  that  they  evolve  over  time  as  a  result  of  reflection,  dialogue, 
actions,  and  continuing  evaluation  of  actions.  Teachers  are  to 
schools  as  gardeners  are  to  gardens  —  tenders  not  only  of  the  plants 
but  of  the  soil  in  which  they  grow. 

John  I.  Goodlad 

Teachers  For  Our  Nation's  Schools 


THE  DISCUSSION 


On  March  12-13,  1992,  50  participants  gathered  for  discussions  on 
teacher  education  in  Montana.  The  discussion  was  initiated  with  a  keynote 
presentation  by  David  Imig,  Executive  Director  of  the  American  Association 
of  Colleges  for  Teacher  Education.  Afterward,  participants  reviewed  John 
Goodlad's  postulates  for  teacher  education  proposed  in  Teachers  for  Our 
Nation's  Schools  (1990).  These  events  served  as  a  foundation  for  the 
discussion  of  critical  issues  in  teacher  education. 

Participants  were  divided  into  five  groups,  each  facilitated  by  one  of 
the  Deans.  Groups  focused  their  discussions  on  four  major  questions: 

1.  What  do  we  see  as  the  essential  components  of  quality 
teacher  education? 

2.  What  are  the  strengths  of  Montana's  system  for  teacher 
education? 

3.  What  are  the  major  challenges  that  we  face  in  the 
preparation  of  teachers  for  Montana? 

4.  What  specific  recommendations  can  we  propose  to 
strengthen  the  preparation  of  Montana's  teachers? 
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ESSENTIAL  COMPONENTS 

OF 
TEACHER  EDUCATION 


The  first  part  of  the  discussion  focused  on  the  essential  components  of 
teacher  education  programs.  Participants  were  asked  to  hst  the  key  elements 
of  comprehensive,  quality  teacher  preparation  programs.  Discussion  groups 
identified  essential  components  of  teacher  education  that  have  been  grouped 
in  six  basic  categories. 

•  Knowledge,  skills,  and  characteristics  of  Teacher  Education  Faculty 

•  Program  content  and  structure 

•  Linkage  between  teacher  education  and  K-12  schools 

•  Evaluation  and  assessment 

•  Program  resources 

•  Students  enrolled  in  teacher  education  programs 


teacher  education  faculty  knowledge,  skills,  and 
Characteristics 


Without  a  doubt  the  quality  of  teacher  education  programs  is  first  and 
foremost  recognized  by  the  faculty  charged  with  the  design,  delivery  and 
evaluation  of  teacher  education  programs.  To  that  end,  participants  noted 
that  teacher  education  faculty  must: 

•  Exhibit  effective  instructional  processes  and  model  exemplary 
teaching; 

•  Possess  knowledge  of  proven  teaching  models  and  practices; 

•  Understand  learning  and  learner  characteristics; 

•  Understand  and  appreciate  the  effects  of  culture  on  the  learning 
process; 

•  Be  representative  of  cultural  diversity;  and, 

•  Be  committed  to  teacher  education  as  a  primary  professional 
responsibility. 


Program  Content  and  Structure 


Responsible  teacher  education  programs  in  Montana  must  be  designed 
in  a  manner  that: 

Incorporates  current  and  relevant  curriculum  and  professional 
issues; 

Incorporates  knowledge  of  Montana  community  characteristics; 

Incorporates  knowledge  of  learner  characteristics; 

Includes  a  comprehensive  liberal  arts,  general  education 
component; 

Includes  a  comprehensive  subject  content  component; 

Includes  an  integrated  approach  to  prepare  teachers  to  teach 
critical  thinking  skills;  and, 

Incorporates  a  comprehensive  field-based  component  including  in- 
school  training,  internships  and  professional  induction  to  teaching. 


LINKAGE  BETWEEN  TEACHER  EDUCATION  AND  K-12  SCHOOLS 


Teacher  education  can  not  be  isolated  on  campuses.  Preparing 
teachers  for  Montana  requires  a  strong  linkage  between  the  teacher 
education  program  and  area  schools.  That  linkage  must: 

•  Include  formal  partnerships  with  K-12  schools,  particularly  through 
the  establishment  of  professional  development  schools; 

•  Involve  integration  and  collaboration  with  professions  related  to 
education; 

•  Provide  for  the  continued  professional  development  of  teachers; 
and, 

•  Encourage  and  support  teacher  education  faculty/K-12  teacher 
exchanges. 
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Evaluation  and  assessment  of  teacher  education 
Programs 


Teacher  education  facility  and  administrators  must  attend  to  formative 
and  siunmative  evaluation  efforts  to  judge  the  effectiveness  of  their  efforts. 
Such  evaluation  should  be  aimed  at  the  on-going  enhancement  of  teacher 
education.  Proper  evaluation  of  teacher  education  should: 

•  Utilize  outcome  assessments  of  students  and  programs; 

•  Regularly  review  programs  for  continued  growth  and  renewal; 

•  Incorporate  on-going  student  assessment  that  is  prescriptive  and 
formative;  and, 

•  Involve  post-graduation  assessment  of  students. 


Program  resources 


Participants  recognized  the  essential  need  to  provide  adequate 
resources  to  teacher  education  programs.  Teacher  education  programs  must: 

•  Have  resources  which  reflect  parity  with  other  higher  education 
programs; 

•  Have  adequate  financial  resources  to  facilitate  partnership  with  K- 
12  schools; 

•  Serve  a  mEinageable  number  of  teacher  education  students; 

•  Enjoy  institutionsd  commitment  for  teacher  preparation; 

•  Provide  competitive  salaries  and  benefits  to  attract  and  retain  all 
qualified  faculty  and  administrators; 

•  Have  leadership  support  from  the  president  and  senior 
administrative  officers  of  the  higher  education  program;  and, 

•  Provide  high  quality  general  education  and  subject  content 
components. 
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Students  enrolled  in  teacher  education  programs 

Teacher  preparation  programs  need  to  be  concerned  about  the  nature 
of  their  students.  Teacher  education  programs  in  Montana  must: 

-  Attract  high  quality  students  to  the  profession; 

-  Adopt  and  adhere  to  rigorous  admission  standards; 

Recruit  minorities  to  the  teaching  profession; 

Provide  aggressive  support  to  under-represented  groups  in  the 
teaching  profession; 

Ensure  that  students  leave  teacher  education  programs  with  a 
positive  professional  self-image,  a  set  of  professional  ethics,  and 
specific  competencies  to  ensure  initial  success;  and, 

Provide  support  to  beginning  teachers. 
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I    STRENGTHS  OF  MONTANAS  SYSTEM    ! 

'  OF  " 

TEACHER  EDUCATION 


Discussion  groups  focused  a  part  of  their  time  on  a  review  of  the 
strengths  of  the  state's  present  sy^em  of  preparing  teachers.  Through  an 
analysis  of  our  strengths,  we  she  d  be  able  to  build  upon  these  areas  to 
address  new  challenges.  Eight  major  strengths  were  identified  by  the 
participants. 

1.  Montana  provides  a  culture  that  values  education  and  the 
professional  preparation  and  continued  development  of  its  teachers. 

2.  Students  in  Montana's  teacher  education  programs  exhibit  high 
academic  abilities  and  a  commitment  to  the  profession. 

3.  Montana's  teacher  education  faculty  are  well  qualified  and 
demonstrate  a  strong  commitment  to  quaUty  preparation  programs. 

4.  There  is  a  growing  consensus  on  the  necessary  knowledge  base  in 
teacher  education  and  best  teaching  practices. 

5.  Leaders  in  education,  particularly  in  teacher  education, 
demonstrate  a  wilUngness  to  collaborate  in  order  to  provide 
comprehensive  quality  services. 

6.  Leaders  in  teacher  education  demonstrate  a  willingness  to  make 
changes  in  order  to  improve  services  to  teachers  and  students. 
There  exists  a  spirit  of  leadership  within  the  change  process. 

7.  The  program  diversity  and  wide  geographical  distribution  of 
Montana's  teacher  education  programs  provide  excellent  access  to 
preservice  training  and  continuing  professional  development  for 
Montana's  teachers. 

8.  The  Montana  community,  including  business  and  legislative 
leaders,  is  committed  to  improving  education  through  enhancement 
of  teacher  preparation. 
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MAJOR  CHALLENGES 
TO  BE  ADDRESSED 


Participants  in  the  discussion  considered  some  22  challenges  that 
Montana  faces  in  the  preparation  of  teachers.  Responses  fell  in  five  major 
categories  including: 


•  Leadership  in  teacher  education 

•  On-going  development  of  teachers  and  faculty 

•  Quality  standards  in  teacher  education 

•  Resource  development 

•  Student  enrollment  and  support 

LEADERSHIP  IN  TEACHER  EDUCATION 


Initiating  the  changes  needed  in  the  preparation  of  teacher  education 
will  require  strong,  proactive  leadership  at  several  levels  including  the 
Governor,  the  Montana  Board  of  Regents,  Office  of  Public  Instruction,  Board 
of  Public  Education,  local  school  districts  and  the  State  Legislature. 
Leadership  must  focus  on: 

•  Developing  positive  attitudes  toward  teacher  education  on 
campuses  and  providing  adequate  support  to  allow  for  the  delivery 
of  quality  programs; 

•  Developing  public  poUcy  to  encourage  and  support  intensive  teacher 
education  programs  that  are  closely  tied  with  the  K-12  schools; 

•  Developing  regulations  that  encourage  and  support  innovation  in 
the  preparation  of  teachers; 

•  Helping  to  provide  the  vision  for  change  and  the  requisite  skills  to 
enable  change;  and, 

•  Building  community  support  for  and  involvement  in  teacher 
education. 
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On-going  Development  of  teachers  and  faculty 


Discussants  noted  that  comprehensive  teacher  education  requires  a 
commitment  for  continued  development  and  renewal  by  teachers  as  well  as 
higher  education  faculty.  Several  challenges  noted  included: 

•  A  comprehensive,  state-wide  approach  to  teacher  inservice 
education  is  needed  to  assist  practicing  teachers. 

•  Higher  education  faculties  in  education,  liberal  arts  and  sciences 
need  assistance  and  support  in  order  to  enhance  their  outreach  to 
practicing  teachers. 

•  Incentives  to  encourage  greater  exchanges  among  higher  education 
facilities  and  K-12  teachers  need  to  be  developed. 

•  There  is  a  clear  need  to  expand  distance  learning  opportunities  to 
assist  with  teacher  inservice  education  in  all  areas  of  Montana. 


Quality  Standards  in  teacher  education 


Participants  expressed  concern  about  the  standards  by  which  society 
judges  the  appropriateness  and  effectiveness  of  our  state's  teacher  education 
programs.  Challenges  in  the  area  of  quality  standards  were  reviewed  in  the 
following  areas: 

•  Currently  only  three  of  the  eight  teacher  education  programs  hold 
national  accreditation  from  the  National  Council  for  the 
Accreditation  of  Teacher  Education  (NCATE).  Several  participants 
suggested  that  NCATE  be  adopted  as  a  state-wide  standard. 

•  Given  the  current  dual  system  of  standards  (Montana  and  NCATE) 
there  exists  a  dual  system  of  program  review.  Some  programs  are 
reviewed  more  intensely  than  others.  This  dual  system  does  not 
ensure  consistent  preparation  of  teachers  throughout  Montana. 

•  Having  all  teacher  education  programs  meet  NCATE  standards  will 
require  substantial  financial  and  personnel  resources. 

•  Teacher  education  programs  need  some  freedom  to  experiment  with 
innovative  approaches  without  jeopardizing  state  licensing  or 
national  accreditation. 
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Resource  development 


There  was  widespread  agreement  that  developing  and  supporting 
quality  teacher  education  programs  will  require  an  earnest  review  of 
resources  allocated  to  teacher  education.  Several  challenges  were  noted: 

•  Higher  education  programs  have  difficulty  in  recruiting  and 
retaining  teacher  education  faculty.  In  many  cases  K-12  teachers 
are  hired  at  higher  salaries  and  with  better  benefits  than  higher 
education  faculty. 

•  Higher  education  institutions  have  few  resources  to  support 
development  of  faculty  in  teacher  education  programs. 

•  While  many  teacher  education  programs  generate  substantial  state 
and  grant  funds  to  higher  education,  there  is  not  parity  of  funding 
with  other  higher  education  programs. 

•  Montana's  stipend  for  cooperating  teachers  essential  to  field-based 
programs  is  inadequate.  Restructuring  field-based  components  in 
teacher  education  will  require  increasing  the  stipend  to  community 
teachers. 

Student  enrollment  and  Support 

Participants  discussed  key  challenges  regarding  students  enrolled  in 
Montana's  teacher  education  program.  These  challenges  included  the 
following  issues: 

•  Admission  standards  to  teacher  education    rograms  should 
generally  be  consistent  and  rigorous  throughout  Montana. 

•  Students  should  be  encouraged  and  supported  to  pursue  teaching 
degrees  in  areas  of  critical  need  including  mathematics,  science, 
foreign  languages  and  special  education. 

•  There  needs  to  be  stronger  cooperation  between  the  tribal  and 
community  colleges  and  teacher  education  programs  to  attract 
students  to  the  teaching  profession. 

•  Minorities,  particularly  Native  Americans  and  those  with 
disabilities,  continue  to  be  under  represented  in  the  teaching 
profession.  Special  support  efforts  need  to  be  made  to  assist 
students  in  these  under-represented  groups. 

•  Students  transferring  between  teacher  education  programs  in  the 
Montana  University  System  continue  to  experience  problems  with 
transfer  of  credits.  Transferability  across  programs  continues  to  be 
a  challenge  to  a  comprehensive  statewide  teacher  education  system. 


And  what  might  this  nation  and  its  teachers  reasonably  expect 
of  teacher  education  programs?  Considering  the  importance  of 
teachers  and  the  nation's  expectations  for  them,  it  is  reasonable  to 
expect  that  colleges  and  universities  will  take  on  the  task  of  educating 
future  teachers  most  seriously  -  or  not  at  all.  This  seriousness  will  be 
revealed  in,  for  example,  a  president's  expressions  of  commitment  in 
addresses  to  alumni  and  friends  of  the  institution,  the  careful 
selection  of  applicants,  the  equitable  allocation  of  resources,  the 
institution's  clear  delegation  of  authority  to  those  responsible  for 
preparation  programs,  forthright  specifications  and  provisions  of 
curricula,  the  development  of  exemplary  field  sites,  appropriate 
recognition  of  site  coordinators  and  master  teachers  in  the  schools, 
and  much  more. 

John  I.  Goodlad 

Teachers  For  Our  Nation's  Schools 
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I  RECOMMENDATION 


While  Montana  has  much  to  be  proud  of  in  teacher  education,  it  is 
clear  that  reform  and  improvement  are  needed.  Improving  Montana's 
teacher  education  programs  will  require  the  concerted  efforts  of  all  aspects  of 
our  community.  Meaningful  change  will  only  come  about  through  a 
partnership  among  the  Governor,  board  of  Regents,  Office  of  Public 
Instruction,  Board  of  Public  Education,  the  State  Legislature,  K-12  schools, 
businesses,  parents  and  the  general  public.  This  partnership  must  work  from 
a  blueprint  of  reform  and  innovation.  To  that  end  we  recommend  the 
following. 


RECOMMENDATION  1 


Each  teacher  education  program  must  begin  to  enhance  its  field-based 
components  to  require  more  intensive  and  regular  involvement  in  K-12 
schools.  This  involvement  must  include  faculty,  preservice  teachers, 
practicing  teachers  and  administrators  working  with  each  other  to  prepare 
teachers  for  the  next  decade.  This  will  require  that  we  take  the  following 
specific  actions: 

•  Develop  and  support  a  statewide  network  of  Professional 
Development  Schools  associated  with  each  teacher  education 
program.  Professional  Development  Schools  directly  link  college 
faculty  with  K-12  school  faculty  in  an  effort  to  enhance  preservice 
and  inservice  education  of  teachers. 

•  Enhance  the  stipend  to  cooperating  teachers  to  $400  per  student 
teacher  per  semester. 

•  Support  experimental  field-based  programs  which  extend  the  time 
preservice  teachers  spend  in  K-12  schools. 


RECOMMENDATION  2      

Montana  must  extend  its  recruitment  and  support  efforts  to  encourage 
under- represented  groups  to  pursue  teaching  careers.  To  achieve  this  we  will 
need  to: 

•  Establish  formal  linkages  between  the  teacher  education  programs 
and  tribal  and  community  colleges  to  support  student  recruitment 
and  matriculation. 

•  Provide  intensive  and  specific  on-campus  support  services  to 
minority  students  enrolled  in  teacher  education  programs. 

_ 


Recommendation  3 


Montana  must  begin  to  address  the  special  needs  of  practicing 
teachers,  especially  those  in  their  first  few  years  of  service.  This  will  require 
us  to: 

•  Establishing  and  supporting  mentor  programs  affiliated  with 
higher  education  to  assist  teachers  during  their  first  three  years  of 
service. 

•  Strengthening  the  summer  school  offering  for  practicing  teachers  on 
the  higher  education  campuses. 

•  Developing  a  Center  for  Teacher  Renewal  that  is  associated  with 
higher  education,  the  Office  of  Public  Instruction  and  K-12  schools. 

•  Ensure  that  every  school  is  technologically  linked  to  a  teacher 
education  program  to  enhance  the  exchange  of  ideas  and 
information. 


Recommendation  4 

Montana  needs  to  begin  to  address  the  inequities  in  the  dual  system  of 
teacher  education  program  quality  standards.  We  need  to: 

•  Begin  an  analysis  of  all  teacher  education  programs  with  the  aim  of 
requiring  national  (NCATE)  accreditation  of  all  teacher  education 
programs. 

•  Establish  a  reasonable  timeHne  for  requiring  all  teacher  education 
programs  to  achieve  national  accreditation. 

•  Establish  a  task  force  to  streamline  the  state  licensing 
requirements  in  conjunction  with  national  accreditation. 

Recommendation  5 


Montana  needs  to  strengthen  particular  areas  of  teacher  preparation 
while  eliminating  unnecessary  duplication  and  maximizing  efficiency  in 
teacher  preparation.  We  need  to; 

Study  teacher  education  programs  in  the  Montana  University 
System  with  the  aim  of  establishing  a  formal  role  and  scope  for 
teacher  preparation  at  each  unit  and  systematically  eliminating 
areas  of  unnecessary  duplication.  The  Montana  Council  of  Deans  of 
Education  should  make  a  formal  recommendation  to  the 
Commissioner  of  Higher  Education  and  the  Board  of  Regents  by 
July  1,  1993. 


No  lasting  achievement  is  possible  without  a  vision. 

And  no  dream  can  become  real  without  action  and 
responsibility. 

William  Butler  Yeats 
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john  i.  goodlad's  19  postulates  from 
Teachers  for  our  nation's  schools 


Postulate  One.  Programs  for  the  education  of  the  nation's  educators  must  be 
viewed  by  institutions  offering  them  as  a  major  responsibiUty  to  society  and  be 
adequately  supported  and  promoted  and  vigorously  advanced  by  the  institution's 
top  leadership. 

Postulate  Two.  Programs  for  the  education  of  educators  must  enjoy  parity  with 
other  campus  programs  as  a  legitimate  college  or  university  commitment  and  field 
of  study  and  service,  worthy  of  rewards  for  faculty  geared  to  the  nature  of  the  field. 

Postulate  Three.  Programs  for  the  education  of  educators  must  be  autonomous 
and  secure  in  their  borders,  with  clear  organizational  identity,  constancy  of  budget 
and  personnel,  and  decision-making  authority  similar  to  that  enjoyed  by  the  major 
professional  schools. 

Postulate  Four.  There  must  exist  a  clearly  identifiable  group  of  academic  and 
clinical  faculty  members  for  whom  teacher  education  is  the  top  priority;  the  group 
must  be  responsible  and  accountable  for  selecting  students  and  monitoring  their 
progress,  planning  and  maintaining  the  full  scope  and  sequence  of  the  curriculum, 
continuously  evaluating  and  improving  programs,  and  facilitating  the  entry  of 
graduates  into  teaching  careers. 

Postulate  Five.  The  responsible  group  of  academic  and  clinical  facility  members 
described  above  [in  Postulate  Four]  must  have  a  comprehensive  understanding  of 
the  aims  of  education  and  the  role  of  schools  in  our  society  and  be  fully  committed  to 
selecting  and  preparing  teachers  to  assume  the  full  range  of  educational 
responsibilities  to  be  assimaed. 

Postulate  Six.  The  responsible  group  of  academic  and  clinical  faculty  members 
must  seek  out  and  select  for  a  predetermined  number  of  student  places  in  the 
program  those  candidates  who  reveal  an  initial  commitment  to  the  moral,  ethical, 
and  enculturating  responsibilities  to  be  assumed. 

Postulate  Seven.  Programs  for  the  education  of  educators,  whether  elementary  or 
secondary,  must  carry  the  responsibility  to  ensure  that  all  candidates  progressing 
through  them  possess  or  acquire  the  literacy  and  critical-thinking  abilities 
associated  with  the  concept  of  an  educated  person. 

Postulate  Eight.  Programs  for  the  education  of  educators  must  provide  extensive 
opportunities  for  feature  teachers  to  move  beyond  being  students  of  organized 
knowledge  to  become  teachers  who  inqviire  into  both  knowledge  and  its  teaching. 

Postulate  Nine.  Programs  for  the  education  of  educators  must  be  characterized  by 
a  socialization  process  through  which  candidates  transcend  their  self-oriented 
student  preoccupations  to  become  more  other-oriented  in  identifying  with  a  culture 
of  teaching. 


Postulate  Ten.  Programs  for  the  education  of  educators  must  be  characterized  in 
all  respects  by  the  conditions  of  learning  that  future  teachers  are  to  establish  in 
their  own  schools  and  classrooms. 

Postulate  Eleven.  Programs  for  the  education  of  educators  must  be  conducted  in 
such  a  way  that  future  teachers  inquire  into  the  nature  of  teaching  and  schooling 
and  assume  that  they  will  do  so  as  a  natural  aspect  of  their  careers. 

Postulate  Twelve.  Programs  for  the  education  of  educators  must  involve  future 
teachers  in  the  issues  and  dilemmas  that  emerge  out  of  the  never-ending  tension 
between  the  rights  and  interests  of  individual  parents  and  special-interest  groups, 
on  one  hand,  and  the  role  of  schools  in  transcending  parochialism,  on  the  other. 

Postulate  Thirteen.  Programs  for  the  education  of  educators  must  be  infused 
with  understanding  of  and  commitment  to  the  moral  obligation  of  teachers  to 
ensure  eqviitable  access  to  and  engagement  in  the  best  possible  K-12  education  for 
all  children  and  youths. 

Postulate  Fourteen.  Programs  for  the  education  of  educators  must  involve  future 
teachers  not  only  in  vmderstanding  schools  as  they  are  but  in  alternatives,  the 
assumptions  underlying  alternatives,  and  how  to  effect  needed  changes  in  school 
organization,  pupil  grouping,  curriculima,  and  more. 

Postulate  Fifteen.  Programs  for  the  education  of  educators  must  assiore  for  each 
candidate  the  availability  of  a  wide  array  of  laboratory  settings  observation,  hands- 
on  experiences,  and  exemplary  schools  for  internships  and  residencies;  they  must 
admit  no  more  students  to  their  programs  that  can  be  assured  these  quality 
experiences. 

Postulate  Sixteen.  Programs  for  the  education  of  educators  must  engage  future 
teachers  in  the  problems  and  dilemmas  arising  out  of  the  inevitable  conflicts  and 
incongnaities  between  what  works  or  is  accepted  in  practice  and  the  research  and 
theory  supporting  other  options. 

Postulate  Seventeen.  Programs  for  educating  educators  must  establish  linkages 
with  graduates  for  ptirposes  of  both  evaluating  and  revising  these  programs  and 
easing  the  critical  early  years  of  transition  into  teaching. 

Postulate  Eighteen.  Programs  for  educating  educators,  in  order  to  be  vital  and 
renewing,  must  be  free  from  curricular  specifications  by  licensing  agencies  and 
restrained  only  by  enlightened,  professionally  driven  requirements  for  accreditation. 

Postulate  Nineteen.  Programs  for  the  education  of  educators  must  be  protected 
from  the  vagaries  of  supply  and  demand  by  state  policies  that  allow  neither 
backdoor  "emergency"  programs  nor  temporary  teaching  Ucenses. 
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Postulate  One.  Programs  for  the  education  of  the  nation's  educators  must  be 
viewed  by  institutions  offering  them  as  a  major  responsibiHty  to  society  and  be 
adequately  supported  and  promoted  and  vigorously  advanced  by  the  institution's 
top  leadership. 

Postulate  Two.  Programs  for  the  education  of  educators  must  enjoy  parity  with 
other  campus  programs  as  a  legitimate  college  or  university  commitment  and  field 
of  study  and  service,  worthy  of  rewards  for  faculty  geared  to  the  nature  of  the  field. 

Postulate  Three.  Programs  for  the  education  of  educators  must  be  autonomous 
and  seciire  in  their  borders,  with  clear  organizational  identity,  constancy  of  budget 
and  personnel,  and  decision-making  authority  similar  to  that  enjoyed  by  the  major 
professional  schools. 

Postulate  Four.  There  must  exist  a  clearly  identifiable  group  of  academic  and 
clinical  facvdty  members  for  whom  teacher  education  is  the  top  priority;  the  group 
must  be  responsible  and  accountable  for  selecting  students  and  monitoring  their 
progress,  planning  and  maintaining  the  full  scope  and  sequence  of  the  curriculum, 
continuously  evaluating  and  improving  programs,  and  facilitating  the  entry  of 
graduates  into  teaching  careers. 

Postulate  Five.  The  responsible  group  of  academic  and  clinical  facvdty  members 
described  above  [in  Postiolate  Four]  must  have  a  comprehensive  understanding  of 
the  aims  of  education  and  the  role  of  schools  in  our  society  and  be  fully  committed  to 
selecting  and  preparing  teachers  to  assume  the  full  range  of  educational 
responsibilities  to  be  assimied. 

Postulate  Six.  The  responsible  group  of  academic  and  clinical  facvdty  members 
must  seek  out  and  select  for  a  predetermined  number  of  student  places  in  the 
program  those  candidates  who  reveal  an  initial  commitment  to  the  moral,  ethical, 
and  enculturating  responsibiUties  to  be  assimied. 

Postulate  Seven.  Programs  for  the  education  of  educators,  whether  elementary  or 
secondary,  must  carry  the  responsibility  to  ensiire  that  all  candidates  progressing 
through  them  possess  or  acquire  the  literacy  and  critical-thinking  abilities 
associated  with  the  concept  of  an  educated  person. 

Postulate  Eight.  Programs  for  the  education  of  educators  must  provide  extensive 
opportunities  for  feature  teachers  to  move  beyond  being  students  of  organized 
knowledge  to  become  teachers  who  inquire  into  both  knowledge  and  its  teaching. 

Postulate  Nine.  Programs  for  the  education  of  educators  must  be  characterized  by 
a  socialization  process  through  which  candidates  transcend  their  self-oriented 
student  preoccupations  to  become  more  other-oriented  in  identifying  with  a  culture 
of  teaching. 


Postulate  Ten.  Programs  for  the  education  of  educators  must  be  characterized  in 
all  respects  by  the  conditions  of  learning  that  future  teachers  are  to  establish  in 
their  own  schools  and  classrooms. 

Postulate  Eleven.  Programs  for  the  education  of  educators  must  be  conducted  in 
such  a  way  that  future  teachers  inquire  into  the  nature  of  teaching  and  schooling 
and  assvune  that  they  will  do  so  as  a  natural  aspect  of  their  careers. 

Postulate  Twelve.  Programs  for  the  education  of  educators  must  involve  futiu-e 
teachers  in  the  issues  and  dilemmas  that  emerge  out  of  the  never-ending  tension 
between  the  rights  and  interests  of  individual  parents  and  special-interest  groups, 
on  one  hand,  and  the  role  of  schools  in  transcending  parochialism,  on  the  other. 

Postulate  Thirteen.  Programs  for  the  education  of  educators  must  be  infused 
with  understanding  of  and  commitment  to  the  moral  obligation  of  teachers  to 
ensure  equitable  access  to  and  engagement  in  the  best  possible  K-12  education  for 
all  children  and  youths. 

Postulate  Fourteen.  Programs  for  the  education  of  educators  must  involve  future 
teachers  not  only  in  understanding  schools  as  they  are  but  in  alternatives,  the 
assvmiptions  underlying  alternatives,  and  how  to  effect  needed  changes  in  school 
organization,  pupU  grouping,  ciuriculum,  and  more. 

Postulate  Fifteen.  Programs  for  the  education  of  educators  must  assure  for  each 
candidate  the  availability  of  a  wide  array  of  laboratory  settings  observation,  hands- 
on  experiences,  and  exemplary  schools  for  internships  and  residencies;  they  must 
admit  no  more  students  to  their  programs  that  can  be  assured  these  quality 
experiences. 

Postulate  Sixteen.  Programs  for  the  education  of  educators  must  engage  futxu-e 
teachers  in  the  problems  and  dilemmas  arising  out  of  the  inevitable  conflicts  and 
incongruities  between  what  works  or  is  accepted  in  practice  and  the  research  and 
theory  supporting  other  options. 

Postulate  Seventeen.  Programs  for  educating  educators  must  establish  linkages 
with  graduates  for  purposes  of  both  evaluating  and  revising  these  programs  and 
easing  the  critical  early  years  of  transition  into  teaching. 

Postulate  Eighteen.  Programs  for  educating  educators,  in  order  to  be  vital  and 
renewing,  must  be  free  from  curriculEU*  specifications  by  licensing  agencies  and 
restrained  only  by  enlightened,  professionally  driven  requirements  for  accreditation. 

Postulate  Nineteen.  Programs  for  the  education  of  educators  must  be  protected 
from  the  vagaries  of  supply  and  demand  by  state  policies  that  allow  neither 
backdoor  "emergency"  programs  nor  temporary  teaching  licenses. 
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